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A Cross-Curricular Framework

for Global Development Education

in the Context of

Education for Sustainable Development

Globalisation in the classroom, or
“What do mobile phones have to do with civil war
in Africa?”

Amazing but true, the mobile phones in use in Germany currently
outnumber the population. And naturally only the newest model is the
“coolest”. One of the reasons why the average mobile phone is in use for
only 1% to 2 years. Every year 35 million mobile phones get trashed in
Germany alone — that’s 5,000 tonnes! These phones contain valuable
recyclable materials as well as environmentally hazardous waste. The
enormous demand for mobile phones plainly builds huge piles of electronic
components. Did you know that the trade in the raw materials used for your
mobile phone has something to do with civil war in Africa?

(Source: www.global-handeln.eu)

Schools are currently faced with the challenge re@pparing children and young
people more effectively for topics involving globdévelopment, to impart an
understanding of globalisation processes and direentthe necessary skills to
critically analyse this.

In order for schools, school book publishers ahdhaise in the education system
who administrate and plan curricula to fulfil thitask, they need an
interdisciplinary approach and a concept.

The Cross-Curricular Framework for Global Developmdfducationoffers this
support.
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The framework

is a conceptual framework for the development dibyand curricula, for
designing lessons and extra-curricular activitissweell as for setting and
assessing requirements for specific subjects ardiley areas

offers inspiration for: school profile and full-dagchool programme
development, for cooperation with external partraerd for teacher education

offers concrete recommendations and suggestionthémterdisciplinary
and cross-disciplinary organisation of instructioand offers classroom
materials (for vocational schools as well), to waokit intricate global
development issues.
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1. The Framework—Context and Preparation Process

The goal of the framework, approved on 14 June 280the Standing Conference
of the Ministers of Education and Cultural AffaitsMK), is to embed the Global
Development learning area into the educationalesystcross-curricular and in
individual subjects from the primary and secondawgls to vocational education.

This approximately 200 page book is the resulhefjbint project performed by the
KMK and the German Federal Ministry for Economic operation and
Development (BMZ). Over 40 experts from the areheducation, didactics, the
sciences, and development and non-governmentahisedens also participated in
the project.

The framework sought to adopt knowledge alreadyneghi from out of
developmental policies and global learning educa@od integrate this into an
education for sustainable development in accordamite current educational
reforms. It is dedicated to following the guidingneiples passed by the World
Summits on Sustainable Development held in Rio 188@ Johannesburg 2002
which were also embraced by Germany. The BMZ drawgstinction between the
following four different components of developmestciety, economy, politics
and environment. The framework links these withiou#s structural levels (the
individual, family/small group, community, stateegion, nation/State, trans-
national elements, world). It establishes relatgps to disciplines and in this sense
into school subjects. It also clarifies at whatip@nd with which didactic concepts
the Global Development learning area can be firmaigbedded into various
subjects.

In the meantime the framework has drawn consideratiention from experts in
the field. It is also an integral part of the UNdade of Education for Sustainable
Development catalogue of measures.

Heidemarie Wieczorek-Zeul, Germany’'s Federal Marstfor Economic
Cooperation and Development, and Prof. Dr. E. Juig@liner, President of the
Standing Conference of the Ministers of Educatind Gultural Affairs, praise the
framework asan orientation basis for conveying global developtrtepics in the
schools Prof. Zollner stressednly when pupils and students learn to understand
the intricate interrelationships and know what surshble development means can
they actively participate in shaping the processe framework targets the teaching
of competencies and offers concrete model assigtsnagrd inspiration for project
work.
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Minister Wieczorek-Zeul explaingiighting poverty and the climate change are key
tasks for these times. We need critical reflectind solid knowledge to resolve these
issues. Only those who are aware and are able tderstand the global
interrelationships can contribute in helping shaglebalisation. | am convinced that
this framework will make a significant contributiom this respect. Today’s young
people will have to come to terms with globalisatin almost all aspects of life as
well as global warming. We should then give thém mecessary societal and
environmental tools to shape the world.
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2. Changing conditions—life ( “Lebenswelt ”) and school

The framework is a response to the findings ofenirstudies which state that the
process of globalisation is hard to grasp for ttegonity of young people: “All in
all, scepticism has increased slightly in the abseof their having formed an
ultimate opinion on how globalisation could affabe individual” (15th Shell
Youth Study, p.167).

The studies also show to what extent television @edInternet influence how
young people form their perspective on globalisaigsues. The schools have to
step in here and offer an alternative way to pred¢ks flood of information. That
said, the idea is not only to expand on one-siggdgectives and expose distortion
but to develop the connections so that informasind news can be understood and
put into context.

Of course this is provided that activity-based méag is being stressed in addition
to students’ being given the capacity to becomerawé problems. Finally, the
cosmopolitan attitude shown by so many young petphlards world diversity
and their desire to experience other cultures andtries should be encouraged, to
allow a shift in perspective and a better undeditan of global relations. This
should help them see things from an internationafspective and avoid
Eurocentric misjudgements and evaluations.

3. Concepts, topics, competencies—
not for school, but for life...

Up until now globalisation topics were being taughtSecondary Level | subjects
(e.g. in Geography, Politics, Biology) without aeving real coherence. This lack of
coherence at school level also represents the icondf goals between the
components of development. For example ecologicatamability goals cannot
simply meet economic productivity goals withoutthar effort.
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The conflict potential and rapid shifts in develagrhprocesses illustrate the need to
structure the complexity of global development. Rbat analytical purpose the
framework deducts the four components shown abaodevarious structural levels of
development from the resolutions of the World Sutaron sustainable development.
They opted for more long-term coherence between ci@ponents representing
societal sectors and the environment. Based on ititeynational consent, the
framework also defines competencies describingatbiéities and proficiencies the
pupils and students should be acquiring.

There are eleven interdisciplinary core competenaied connective subject-specific
competencies. The definitions of coordinated sukgpecific competencies tie in the
competency descriptions of the subjects concernddeaable the designing of cross-
curricular structures throughout several subjeetg. (History, German, Art). This also
enables every single school to implement Globaldbgyment as a learning area into
their own curriculum concept. The learning area aspports examining complex
issues as a class project. This is particularliable for flexible schedules that enable
or even stipulate the creation of learning areas sas Global Education and gives
more independence to schools with pooled or profiigons.
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The competencies are divided into the three compgtelomains Recognition,
Evaluation and Action, which are compatible withgnheubject-related competency
models. These simplify the definition of specifacéts of competency acquisition, as
regards curricula development and lesson and assigindesign, but usually merge
with each other in the classroom.

I. RECOGNITION
This competency domain underscores (consideringd rapd often contradictory
global processes) the necessity of acquiring analysimg global development
information.
The respective core competencies allow pupils &ndesits to:
1. Gather information on globalisation and developmssues and process them
thematically.
(Core competency 1: Acquisition and processingfafrimation)
2. Recognize socio-cultural and natural diversity gi@balised world.
(Core competency 2; Recognition of diversity)
3. Analyse globalisation and development processelyiagihe guiding principle
of sustainable development.
(Core competency 3: Analysis of global change)
4. Recognise different structural levels from the wdiial to the global and
identify their respective functions for developmpmcesses.
(Core competency 4: Differentiation between strradtlevels / levels of social
action)

IIl. EVALUATION
The second competency domain centralises the alritéflection of different values
and living conditions. It also focuses on the depelent of the individual identity
under such conditions. It stipulates the evaluatdninconsistencies and conflict
potential between global development objectivesis Tiecessitates the ability to
empathise and to alter perspectives that can cigaléamiliar world viewpoints and
lead to new insights and changed points of view.
The pupils and students can ...
5. Contemplate their own and unfamiliar value oriepta in their greater meaning
for life choices(Core competency 5: Shift of perspective and engpath
6. Form opinions and simultaneously orient this opiniafter the international
consensus on sustainable development and humarts righier critically
contemplating globalisation and development issues.
(Core competency 6: Critical reflection and forneettiof opinion)
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7. Develop tactics to assess development aid measunméscome to independent
evaluations allowing for diverse interests and deieing factors.
(Core competence 7: Assessment of developmenteaisunes)

lll. ACTION

The third competency domain encompasses conflicigement and communication,

creativity and the willingness to innovate as pn@hiary requirements for active

involvement in development processes. Central @ostlection of a line of action is
the clarification of standard and interest condlies well as the assessment of direct
and indirect consequences of actions. Complex tgug and rapid transformation
require the ability to be able to deal with uncettaand contradictions.

Pupils and students are able to ...

8. Recognize areas of personal co-responsibility tonénkind and the environment
and take up the challeng€ore competency 8: Solidarity and co-responsiilit

9. Overcome socio-cultural and special interest olbestan communication,
cooperation and conflict management.

(Core competency 9: Communication and conflict agament)

10. Ensure society’s ability to act on global changpeeially on a personal and
professional level, through openness and a willesgrto innovate as well as
through a reasonable reduction of complexity andhie to tolerate the
uncertainty of open-ended situations.

(Core competency 10: Capacity to act on global g&gn

11. School children are able to and, based on theitigadly mature decisions,
promote the goals of sustainable development iin gnvate, school and
professional lives and take an active role in pgtthem into practice on a social
and political level(Core competency 11: Participation and active ineohent)
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The framework proposes 20 thematic areas to beessleld in the classroom, and of
which some or several of the competencies can feirad. These thematic areas are
taken from the subject syllabi.

Thematic areas

01. Diversity of values, cultures and living conditions
02. Globalisation of religious and ethical guiding principles
03. History of globalisation: From colonialism to the "global village™
04. Commodities from around the world:
Production, trade and consumption
05. Food and agriculture
06. lliness and health
07. Education
08. Globalised leisure-time activities
09. Protection and use of natural resources and energy production
10. Opportunities and dangers of technological progress
11. Global environmental changes
12. Mobility, urban development and traffic
13. Globalisation of the economy and labour
14. Demographic structures and developments
15. Poverty and social security
16. Peace and conflict
17. Immigration and integration
18. Political power, democracy and human rights (Good governance)

19. Development cooperation and institutions

20. Global governance—World order

The following table should simplify curricular plaimg by linking the thematic areas
with the three competency domains “Recognition’ydkiation” and “Action”:
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4. How it's done—subject-related examples

Chapter 4 of the framework offers samples to itatst how it can be implemented in
the subjects the KMK-BMZ project had addressedti¢étpation of further subjects is
under consideration. The chapter describes eagkdaisbcontribution and its possible
links with the Global Development learning areabj8at-related competencies, sample
topics and current contexts for integration of twventy topic areas are included in the
chapter as well as sample assignments and exppetémmance levels. Performance
levels relate to the last year of primary scho@ary9 or 10 of secondary education
(Intermediate School Leaving Certificate ldduptschule Realschuleand Gymnasium
and vocational education. They take the Global [greent core competencies,
connective subject-specific competencies and gikeeiormance levels (Reproduction,
Reorganisation and Transfer, Reflection, Evaluatiamd Problem-Solving) into
account. All assignments conform to an intermediatel

The seven subject-related sample assignments tiovéollowing topics:

Primary education

- Citizenship

A T-shirt goes travellingA T-shirt is followed on its five stops over foaontinents
(cotton plantation in Africa; fabric production isia; preparation and finishing in
South America; purchase in Europe; recycling in igs). This illustrates the
ramifications of global production and distributiand encourages a discussion on the
principles of fair globalisation This sample assignment refers to Topic 13,
“Globalisation of the economy and labour” which fess among others the core
competency 11: “Participation and active involvertien

Secondary Education Level |
- Science lessons
Biology—Anchovies in the PacificThe depletion of anchovy stock owing to Peruvian
and Chilean coastal region over fishing can be ugezkamine the oceanic ecosystem
and the extent of humanity’s influence on environtak societal and political changes.
The sample assignment ties in with an environmethtained assignment from the
educational standards for Biology (cf. KMK 2005h€lassignment has been expanded
to intensify the global development dimension. sitassigned under Topic 9 of the
Global Development learning area (Protection arelafsnatural resources and energy
production). The components target different canegetencies in all three domains of
competencies.
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Geography

The Galapagos Islands, a World Heritage site, asufed in a sample assignment that
illustrates the complex consequences of global [dpweent. The different interests
(environment protection, tourism, a higher standafdiving) have to be balanced,
however there are no obvious solutions. The sarmapggnment combines Topic 9
“Natural resources—protection and economic benefitth the topic focus of
“Biodiversity as a World Heritage, destruction apdbtection of biodiversity and
ecosystems; economic benefit and a conflict ofgjoal

Civic Education
Global governance the International Criminal Cou(ICC) illustrates that—in view
of the global challenge faced by the nation-statew-world order concepts are needed
that can manage the behaviour of individuals, asgdions and companies on a global
scale. The tasks refer to the thematic area 200&@lgovernance—World order”. They
allow the formation of different competencies u@tal including core competency
9. “Communication and conflict management”.

Subject group Religion/Ethics
German-Turks and German-Arab&:conversation involving ethnic affiliation betwee
youths of different nationalities after a raciathetivated violent act inspires the
students to reflect on understanding one’s selftaadthers’ perspective. The example
addresses the following core competencies: 2. Reuiog of diversity; 4.
Differentiation between structural levels / levefssocial action; 5. Shift of perspective
and empathy; 6. Critical reflection and formatioh apinion; 8. Solidarity and co-
responsibility; 11. Participation and active inveinwent.

Economics
DaimlerChrysler’s site decisiorSome typical problems of a globalised economy may
be identified by using the shifting of a productieite to South Africa by way of
example, in association with the different intesest those involved as well as the
interrelationship of the industry, developing arelvly industrialising countries. This
sample assignment refers to thematic area 13 “Géab@n of the economy and
labour”.
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Vocational Education

"Welcome to the ONE WORLD HOTERN audio play in which a hotel concept is
presented with an intercultural orientation, dent@tes how sustainability principles

may be implemented in the hotel industry. This damgssignment for the dual

system of training for hotel careers, particulddy hotel and restaurant professionals,
was tested in Hessian vocational schools.

5. What it achieves—Planning basis for decision-mak  ers

The framework can be applied to aid the Germarestat shaping curricula, for the
schools and all those involved in the educatiortesys The Global Development
learning area becomes an essential part of geardalocational education through
its integration into the curriculum. Schools thabuld like to address globalisation
topics or perhaps participate in the developmeheypschool competition announced
by the German Federal President may now benefit tfee curricular support of this
framework. Many school projects, for example “Cludtthe Worlds”, integrate
external cooperative partners. These external @atiips also enjoy the support of
the framework.

This framework can make it easier to define pertoroe levels required in Global
Development education that must be set by the $shibemselves if they are not
already specified by the curriculum. The samplegassents are a very practical aid
in illustrating performance levels and their evéla specifically and concerning the
development of competencies. The individual sanmbécs also provide an idea for
the type of topics that can promote the developroédesired competencies.

The presentation of select topics which links cotapeies and thematic areas in grid
form provides an overview for designing curriculd. should however not be
understood as a model for planning lessons for &IBlevelopment education or as a
syllabus. Rather it serves as a guideline for argahose curricula and as criteria for
choices. In this respect the framework ultimatedyves as a foundation for quality
assurance.

Finally, the framework is a solid foundation foc@ntinuing productive collaboration
between education and development institutions thedintegration of the learning
area into Education for Sustainable Development.
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Joint presentation of the Cross-Curricular Franmévior Global Development
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Economic Cooperation and Development, and Prof. BDrJurgen Zollner,
President of the Standing Conference of the Mimsstef Education and

Cultural Affairs, during the 318. Conference of Edtion Ministers on July 14,
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